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ABSTPACT 

The purpose of this study was to determine whether 
there was an association between the aipount of formal social work 
education completed and ability of students to judge the degree of 
appropriateness of proposed solutions to problems frequently 
encountered in social work practice, and secondarily to determine 
whether students* judgments or problem solutions were similar to 
those of expert practitioners. The instrument used to obtain was the 
Social Work Practice Problems Inventory, which consists of 26 
statements of problem situations similar to those often encountered 
by social workers. The analysis of data revealed that the students, 
irrespective of amount of formal social work education, were in 
general agreement about the degree of appropriateness of problem 
solutions but that there was substantial disagreement between the 
students and the practitioners. The statistically significant 
differences between the two groups were largely attributable to the 
students* tendency to rate the solutions as less appropriate than did 
the practitioners. Reasons suggested to account for the differences 
between two groups include inexperience on the part of students in 
dealing with similar problems, a tendency for students to be critical 
of less than ideal solutions, and a lack of formal educational 
experiences designed to improve the students* problem~solving skills. 
The questionnaire is included in the appendix. Statistical tables 
accompany the text. (Author/PG) 
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ABSTRACT 

TIh- unu ral purptiw tif this slmiy was tt) th tvriniiH- whctluT tUvw wa« an aKStu iatioii hotwmi 
ariumnt of torrnal sin ial work «Mlu(atiim t oinplctctl aiul ability t)f studfiiiK to jutlgt- tlu- tlegrtr of 
ap|»r»)j>riatrtus« of pro|M)s*-tl solutit)a8 tt) problnns frfquently omountorea in social work prartice, 
Mui srron<iariIy tt» tirtt rniim' whotht r stutit-nts' jiulgincnls of prohlt-ni stilutions were similar to 
tluKM- of «'\p« rt prat ;ition« rs. Thr assuinptions umlerlyinj^ thr rm;art;h included the following: 
U) thai th» r.' is an asstn iatitui lM-tw«-«-n students' ability to id«-ntify the appropriateness of problem- 
>olvuj}; behavior in hyptithetieal situations and their ability to engage in rppropriate problem solving 
brhaviiT in actual praetiee situatit)ns, and (b) that an ability to use problem-solving skiUs is a pre- 
re«jui.sih- ftir eritry into stu ial work practice. 

The instrunient u«'d tt» t)btain tiata was the Social Work Practice I'roblems Inventory (SWPPI) 
whirh eonsists t)f 26 statements of problem situations similar to those often encount'jred by social 
workers. Karh problem is folh)wed by 3 solution, that is, a description of what the social worker 
»iid in the >iluatit)n, and the resptindent is asked to rate the appropriateness of solution as either 
"Apprt)priate," "Partially Appropriate" or "Inappropriate." Resptmses to the SWPPI by 16 expert 
prartitiun« rs, 27 graduate and 123 undergraduate social work students provided the research data. 

The analysis t»f tiata revealetl that the students, irrespective of amount of formal social work 
fduration, w« re hi general agreement about the degree t)f appropriateness of the problem solutions 
but that there was substantial disagreement between the students and the practitioners. The statis- 
tirall) sigjuficant diffen iiees between the two groups were largely attributable to the students' 
tnidenrv tt) rate the st)lutit)ns as less appropriate than did the practitioners. Reasons suggested to 
a« < ourjt for the diffrrenres between twt) groups include inexperience on the part of students in 
dealuiti with similar problems, a tendency for students It) be critical t)f less than ideal solutions and 
lat k oi formal etlurational experiences tlesignetl to improve the stutlents' probh'm-sohing skills. 

The propt)rtion> t)f the grt)ups rating the SWPPI proble.n st)lutions as either appropriate, 
partiallv appropriate, or n»apprt)priate are rcpt)rtetl Chi-square values are also reported. The SWPPI 
IS inrludrd as an appendiv. 
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VmUTY <)| SOCIAL WORK STUDKNTS TO DKTF.RMINK THK APPROPRIATKNFSS 
OF SOMITIONS TO PROHl.KMS KNCOUNTKRKI) IN SOCIAL WORK PRACTICK 



IntrtMluctiurt 

Tin- « in}»liasi.s on th«' prrparution of uiul«T^ra<luatr stmlcnts for tlin-ct ami imnH'<liat<' entry 
into (»rotV.s.Monal mu ial uork practirr has p iu-ratrd roiisi<l< rabl«' <lis< ussiou about thr kiiuls tif 
-k»U> jiiii knovvU iltjr stmlrnts iwvd hr. practin'. Whih- tlu"i- is sonu' afjn-rinrnt as to what these 
-kill> aii«l knowlt dp- shouhi ht- (Hn iiiim ami Arkava, 1974; CSWK 1%2, 1967, 1971a, 1971l>; 
M. Ph. * trrs aM«l H)an. 1971 ; Rrichcrt. 1970), h's^s attrntion has Im ti dcvoUid to aiu xamiiiatiou 
of «h« irirlho<ls lo h*' ummI in dctrrmininji the d< {jn-f to which stmlrnts pi)ss«!S8 the nct rssary skills 
and knowlciip-. 

Most, if not all, of tin- tratiitional indii t-s t)f compctrnt'i;, skill and knowledf^r an- loss than 
optini dly • ffrt tivr nu asun-s of stuth-nts' n'a<lin« ss for praotiw. Cours< {grades, which arc the most 
widely usc<l measure, are subject to contaminatitm by a variety of factors. The number of courses 
coinpk'ted is a measure of pro{;ress ttiward completion of dt-grce retpiirements, but may not be a 
UM ful measure of an)thin{i <'l»*'- Tbe various standanlized tests such as the CAT, ACT, CEEB and 
<;i{K ma\ provitlc useful measures of the (juality of students' prior etlucational experiences and 
|M rnut predi< tions about their future performance; they <lo not, however, provide measures of 
readiness for s<ieial work practice. There is, therefore, a need for additional and more direct mea- 
•!!'•■ «»r ilw Artnr*^ to which stieial work oluuents who have completed tliffering amounts of formal 
i-dueation at tuallv possess the skills and knowledge necessary for professional practice. 

The n-M'an h n*p<»rt(Ml hrrt* was hasrd 4>n thr hclirf that problrm^iiolving skill is one of the 
iuirs>arv tleninits of effeetive praetiif. This paper piesents the results of an investigation whieh 
emph>vrii a measure of problem-solving skills to determine the effect of formal soeial work 
r«hi< ation on the ability of students to identify the degree of appropriateness of proposed solutions 
to probb rn- 'similar to those tre'piently encountered in social work practit e. 

Ik'finition oH Problem- Solving Skill 

I ur j u-p<isr> of the study, the following descriptive definition of prolileni solving skill was 

UM'd. 

>kdl m the solving of pnddem> is a learncil abilitv invtdving both per< cptual ami ctignitive 
« IrfiH nt> ,md n qtiire> that the **prt)blem solver" be able to draw upon, iritt grate and svnthesize 
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|.r« viouslv .1. qmn-a .lulartu- ami t vpfrimtial knoHlrdar to svUtI i\u- Im M s.,luti<»M ln»in thr 
optiuii- .(vailai)lr. 

This .jrlinition t tmiaiijs all that t an hr roiitMh iill) a.<st rti «l aitout tlir naturt' of skill in prohlcm 
MilvHij*. iuiu. lv , that it (a) is a Irariu d skill, (1>) invoUrs a l ombiiiatitm ol prncption ami rtiiinitioii, 
(» ) n pr« >« Ills a lu-iori of knowUMlfji- «h rivt'«l from formal rdu aliori atul rxprrifm r, ami (<1) rf quires 
Ihr M-li rliuii of I plan of artiori rotisistfiU with thr availahlr information ami t.tht r saliftit consnlcra- 
tloiio. 

WiitnptioiiM 

Thr n. ru ral asMimptions untifrlyinjj tlir rrs» ar< h wt rr (a) an ability to use prol>lrm solving 
skills iM a pn n quisitr for . ntr) into sot ial work |)rarti(r, (h) so( ial work t'tlut'ation programs shonhl 
proviilr -luilrnts with « \p< rirnrt s whi« h alhiw tln'ni to acquiro skills in pruhh ni solving, (o) therr 
is an a»iM iation h« twf« n stmlrnts' ability to i<h'ntify tin* appropriatrnm of probh'm-solving bfhavior 
in hvpolht tii al situations ami tlu'ir ability tt) t ngagf in appropriati' problfm-solving bfhavior in 
a« lual practirr situatituis. ami (tl) skill in problem solving fan br m«'asuri'<l under fisontially 
stan(iar(h/.«'<i roiuiitions. 

Methodology 

Sample 

In orih r to obtain data rrb'vanl to thr purpos*' of thr r<*s«'art h, an invmtory dfVfloped as a 
mi-asurr of skill in problom solving was ydministrrrd to 123 undrrgraduatr and 27 graduatf students 
.uroll. d in thr Colb gr of Sorial I'rofrssions, I nivrrsity of Kentucky. Two groups of undergraduate 
s|ud. ii(s parln ipateil in the researeh. One group eonsisteil of 60 freshmen or first-semester sopho- 
mop s v\ht» had eonqvleted rither none or less than one-third of the required rourses. The second 
^roup «if iindergrailuales lonsisted of (hi seniors who had eompleted most of their eiiucational 
program im lulling at least H eredit htmrs in a supervised <'dueatioiial praetieum. The graduate 
sfiidrnts vv. r« rjirt)ll« il m either the first or third semester of their graduate stuily. 

Ill addition, to assess the eombiiied effects of formal eduealion and praetir«- e\periem-e on 
pr.. I.I. Ill solving skilU. data icported bv Torre ( 1<)72. pp. iif>-97) for a sample of Ifi praetitioners 
Willi ad\an. « d profes>ional degrees and « \tensive praetiee experienii- were us<'d to provide nornia- 
li»« or basrhne data to permit eomparis<ms of students' responses with those of "expert" judges. 
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iiutrtimftitatioti 

TUv in>JriiuM iit im-d to obtain data was thr Soviul U urk l*rm tive Prohlt-ms Inventory (SWPPI) 
hIu» h is a minor modifu ation of an instrum<'nt (h vclopi-d an«l n-portcd hy Torre (1972, 1974). 
Tin, uuntruint.nt is inchnU d a« un appt-ndix. TUv SWPPI is a pap«'r-an(l.|«mdl inventory that purports 
to ujeasure ability to discriminate among levels of appropriateness of proposi'd solutions to a selection 
ol prnhlenis typical of those <-nc«>untered in social work practice. Tlie SWPPI consists of 26 items 
thai . ontain <iescriptions of problem situations frequently encountered by Micial workers. Each 
pr<.blcin is followed by a propowd solution, that is, a description of what the social worker did or 
propi)scd to <lo in the situation. The respondent is asked to rate the appropriateness of the solution 
a> cither "Appropriate;' "Partially Appropriate," or "Inappropriate." Of the 26 SWPPI items, 
eiiffit prcwnt problems involving in<lividuals and families, eight present problems involving small 
group.s. eigfit items describe problems involving community persons and groups, and two items 
rcpres«.nt problems involving students' readiness to assume responsibility for their own learning. 
Torn* (1972, pp. 72- 1 02) reports acceptable reliability ami validity indexes for the SWPPI. 

The SWPPI also appears to have construrtt validity in that it requires the respondent to proceed 
through a M ries of logical steps (Ausubel, 1963; Dtwey, 19I0,Gagne, 1966, pp. 138- 139; Guilford, 
1967. pp. 312 345) to make a rating of appropriateness of the solutions to the presented problems. 
The respondent must (a) recognize the problem, (b) analyze the problem, (c) search for possible 
solutions, and <d) test the solutions. Dewey (1910) suggests a fifth stage of problem solving which 
IS also rcquirc«l by the SWPPI and is that of making a juilgment of the s/.lected solution. 

Analysis of Data 

Tlic .lata H, re analyzed in order to determine whether there was an association between amount 
of l„rn.al social work education completeil and students' judgirient of the degree of appropriateness 
..f prop.M .l solutions to problems t»n the SWPPI an<l to d-termine whether responses of students to 
thr SWPPI were similar lo thus*' of experien.ed pra -titioners. The student groups were classified 
.1- (a) frcvhmrn or sophonuKcs who had completed none to one-third of the course s require.! for 
th.- ba.-. alaureat.- .I.^Tee. (b) juniors or rH j.iors v%ho }:ad compl.'ted at least two-thinis of their 
. .MirM >, nu l.idu.g not h ss than . ight . relit h.mrs in a super>is.«.l practicum, or (c) gra.luate social 
uork .tudrnts uhn had complete.l n<» m.m' than i>nc y.'ar of gra.luate study. The practitioner 
iir.Mip wa. , omp.>s,Ml ..f 16 in.lividuals ^h., had advanced professional <legr.«es and extensiv<. 
. xpcr.cn. c in h. Iping roL-s. F.,r each of the 26 SWPPI items, the pr«porti.,nn of the three stu.lent 

9^. - 



i'rou|»> intUratiM^ thr dv\!,rvv «)f appropriatoiU'Sh of thv prohU m solution wnr companMl. CU- 
'iqunrv ifsts wt rr usrd to di'trrmiiu- wlirthrr tlu- «ljffrn'iu'rs wrn* stalistirally si{fniluant. Chi- 
squan- Ir^l.. wt r,. also applir.l to tlu- rrspoiisi's of thr stu«l»'iits and prartitionrrs to <lt't»'rnnnf if 
thrn- vii-rr Mpntiiant aiftrri'mrs hrtwrrn tlu-ir judpiu'uts of tlu- appropriatnu-Sh of the solutions 
tu tlu- S\\!M»I prul,lrni>. 

laljlc I pn .M iits thr prop^)^tion^ of tlu- student and prartitiomT fiioups rating th»' problnn 
Milulions a- approprialr, partially appropriate, < - inappropriate. An itein-liy-item comparison of 
thr re>pon>r> of the four {jroups was ma<le and the prtdiabilities asstx.iated witli eaeh Chi &quare 
•uialvM^ are also reported in Table 1. 

Table I 

Pereentage of Students and Practitioners Indieatin|? 
The Dejn-ee of Appropriateness of Solutions to SW ITI Problems 



Group 



\fipruj»rulrfirvs 


Kreshmen/ 
Sophomores 
(n «)) 


Juniors/ 
Seniors 
(n 63) 


(iraduates 
(n=27) 


Practitioners 
(n=16) 




Ilrai I 


% 


% 


% 


% 




\ppr(»|iriatr 




33 


18 


19 


4.99 


Part \|)f«r<)priatt* 


r, 


30 


41 


44 




iria|>}(ri>priat«* 


28 


37 


41 


37 




lt<*ni 2 














*» 


.> 


(» 


0 


1.76 


l*art Vpprnpnati* 


I.) 


li 


11 


2r, 




iriapprupriatr 


m 


84 


89 


73 


















88 




93 


94 


2.63 


WizX \p{)ro|>riatr 


12 


13 


-» 

( 


6 






0 


3 


0 


0 




Urm i 














m) 


83 


70 


88 


r>.4r> 


r.irt \p|»r()priat«* 


H 


14 


26 


12 




lrutppru|inat*' 


•t 


3 


4 


0 




Ileni 5 












\{»{>ri»f»rul« 


H 


2<) 


:>2 


m 


13.28* 


l\irt \{»}»n>(»ruiti* 


23 


38 


30 


25 




Iruppruprtatt* 


33 


33 


18 


6 
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Table 1 - Continued 



\pfiru|vul<*ffMv 



lUtnt 

Vpprophalf 
Part \ppn»(»riatr 
iria|»i»ro|)nal(' 

Itfm 7 

Part \f)pro|>riatt' 
Iitappropriatt' 

Itt-ni 8 

Vpprnpriatr 
Part \pprf>priatt* 
Inappropriate 

itnii 9 

Vppropriatr 
Part \ppropriutt- 
Inapprupnatr 

Item 10 

Vpprcjpriatr 
Part \ppri>priatr 
Ifiapprttprutr 

lien 11 

Xppropnati- 
Part \|»pri>pnat«' 
inappropriati' 

iletn 12 

Vppr!)pnatr 
Part \(»propnatr 
hiap(»rophatr 

Item i:\ 

\ppriipnat»- 
Part \(<|»rupriate 
lna|>proprtatr 

Item 14 

\pprt»priati 
Part \pf>r<)priatt- 
Inapprupriati' 

Item ir> 

\ppr«»pnalf 
l*4rt \ppri»pnatt* 
!nappri>priati* 



(a M)) 



Jutiiont/ 
(n 



58 
2« 



22 
18 
60 

() 

7 

m 

12 
•> 



22 

a 
•>•> 

12 

76 
22 
2 

76 
17 

I 

58 
14 
28 

(>i) 
27 
If 



-6 

22 
•»•> 

73 



0 



81 
16 
3 

49 
29 



6r, 
21 
14 



4 O 



70 

if) 



2<) 

.1- 
28 



(jraduatrH 
(n 27) 



26 
18 



II 
82 

0 
0 
100 

78 
If) 

41 

41 
18 

67 
15 
18 

70 
26 



70 
19 
11 

44 
4 

52 



ir, 

26 
59 



Frai-titiune» 
(n-16) 



69 
19 
12 

44 
31 
25 

6 
U 
50 



75 
25 
0 



25 
75 
0 



44 
31 
25 

81 
19 
0 

88 
12 
0 

13 
31 
56 



25 
69 
6 



1.31 



17.37 



37.15 



1.78 



25.28*** 



4.18 



.73 



4.71 



17.62** 



3f).30 



(Conttnued) 
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Table 1 ^ (Mntmuvd 



<iriiup 



Item 16 

\p((n>priatr 
Part \f>{>ropriatr 
Ifia(>{>n>i>rtatf 

Item 17 

\{»(»ru|)rtat<' 
l*art \ppropriatr 
lna[»pn>{inat4' 

Item 18 

\}>j>n»prialr 
Part \fi|irupriatc 
iriapprnpriatt* 

Item 19 

\ppn»(>riate 
I'art \p(>rophate 
inappropriair 

item 20 

\pi»ru|>riale 
Part \ppro{>riat«* 
Inapproprtatr 

item 21 

Xpfiropriate 
Part \ppropriate 
friappropriatt* 

Item 22 

\f>)>ropriatr 
Part \pprnpriatr 
Inapprnpriatr 

Item 23 

*\,>|Tnprial*' 
Part \(>pri>pnatr 
liia(>pri»priatt* 

Item 2 1 

\ppn»priatr 
Part \(}prupruite 
inappropriatt* 

Item 25 

\p}»ropnatf 
Part \p|>ropnatr 
ltiaf>pr«»priat(' 



Kretihnieii/ 
(ti (A)) 



% 

MM 

53 

80 
18 



12 

4 

3B 

r>B 

70 
27 
3 

42 
.W 
2() 

67 
18 
15 

70 
17 
13 

.30 
18 
32 



2:i 



Jutiion/ 
(n 6:i 



18 



14 

27 
59 



85 

13 
•> 



67 
14 



5 

3.- 
60 



79 
16 
5 



43 
32 
23 



2<) 
33 
36 



62 
24 
U 

30 
21 
49 

62 
16 



(irailualro 
(n 27) 



% 

15 
11 
74 



15 
8 

7t» 
19 
II 

15 
30 
55 

92 
4 
4 

44 

30 
26 

52 

26 
•I" 

67 
33 
0 

41 
18 
41 

67 
•>•> 

II 



Hrai-titiiHirrK 



0 
56 

88 
12 
0 

69 
25 



81 
6 
13 

100 
0 
0 

31 
69 
0 

44 
50 
6 

100 
0 
0 

6 
U 
50 

88 
6 
6 



9.73 



1.40 



3.23 



r371 



10.48* 



9.95 



23.60*** 



14.89* 



8.62 



59 
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Talih* 1 - Contin uvd 



(>roup 



Ik^^trv of 


So|4toiiH>rr}( 
(n M)) 


Juniunt/ 
(n bS) 


('raiiuatftt 
(n 27 


Prartiliom-ni 
(n 16 


X' 






% 


% 


% 




Itrni 26 












\p{>r(»priati' 




4.1 


■w 


44 


r,.8H 


Part \|>|>ro{iriatr 


•>■> 

MM 


24 


30 


44 




Inappropriate 




33 


.«) 


12 





Noie Prrr. iiia»{r» roue«l«-d to iM-arwtt wliole numln r. IWalivr fn quenae« in adjoininn ceUn wen- poolrd when warraiited for 
t-iiiiipuiauon ot iiii-ht]uar«*. * " r~ ^ . . , 

* MKniiu^ni at or iM-yimd .Or*. 

Hit{iiifi«-d»t dl or lM->ond Ml. 

••*MKntfi«<int 4t •>r bryond .(M)l. 

Thr <lata prt-JM-ntt-d in Tahlr I suggt^sts that tlu- studt-nt.s wrre in gem-ral agretimtrnt about the 
a|»pro|»rial. ii»%ss t»r inappnipriatt iu-sh of tht? sohitiona to thv. SWPPI problems. The tlata also intlicate 
that thrrc was a substantial disagreement between the students and practitioners as to the appropria- 
t» nr>> of th«' solutit)ns in that the praetitioners tendetl to ratt; many of the solutions as being relatively 
nu>r»* appropriate than did the students. 

The rhi square values reptirted in Taide I reveal that for 10 of the 26 items there were statis- 
tic ail> >igtiifi( ara differenres among the four groups. Thew differences were largely attributable to 
the prartilioners' tendem y to rate the solutions as being nitm- appropriate than did the students. 
For H of the remaining 16 itt ms where there were nt) statistieally significant differences (items 2,6 
7.IH.;:..2.">.26), the tendent y of practitioners to see the problem solutions as being relatively 
mon appropriate persisted. 

In virw of the obw rved tendency of students to be lv's.s accepting of the SWPPI solutions, infor- 
mation availabh" from b»)th the student and prat tititiner respondents was used to itlentify some of the 
fa« lofs that influenced th«'ir judgments abt)ut the relative appropriaten«\ss of the solutions. The 
«»tudcnl> tended to agrei- that: 

1. The ."^UITI problem stali nient * did not prt>vide enough information for them to 
un(*(|(iivocally ♦•ndorse fhr propose<l solutions. 

2. rh« re is an "ideal" .M)lutit)n for pr<d)lems and that endt)r.s<'mcnt of a lesser stdution 
is unai reptable. 



;i. Nnlhrr Uirir dularhr tior prat ti. uiii r\(M ri<'m r> providrd usrahlr rritrria for 
tlrtrrrnininfj what a( tioii> wixiM !.<• . onsi.lcrr.i appropriatr in .sjM t ific pnihirm 
MtuatioiLs. 

Iiifurmalion availahic from thr prat titionrrs in«li« at«'»l that: 

1. \ rii.)n- lU tailrd ^lat^m»•llt of thr problrni wouM not havr f,T<'atIy iiiflm'iu < a their 
ovrrall juiipiiciU of thr r«'l itivr a(>pro|iriat« in's.s of the sohjtioii. 

2. Thr inft»rniation upt)ii which ih iisions must h«' i>aH'<l is ncvj-r, and t aniKit he, 
romplric ami that dn iKitms must hr ma<lr in thr t ontrxt of what it» known or 
knowal)l<' about a ^i\ni prohh-m situation. 

;i. Nonr o( th»- solutions in thr SWPFI arr i.lral, hut hasrd upon the information 
provide! in thr prohh'm statrmrnts mtist t)f thr proposrti solutions, as intrrim 
artions, would not s<'riou.sly rt)mpromisr a useful solution. 
Tlir >tudrnt.s' trndrnry to hr morr (-ritiral or less arrrptin^ of the solutions than wrre thr 
pra. liUonrrs apprars to hr dur to thr studrnts' hrlirf that thrrr is an "ideal" solution to problems 
and that stdutions whirh drviatr fn)m thr idral arr tt> he rrjertiMl or, at best, ronsidrred to be only 
partially appr«.priatr. Thr trndem-y of prartitionrrs tt> he more ae( rpling of thr solutions appeal, 
lo .•••>ult from a belirf that thrrr arr frw ideal solutions tt> prol)lrms and that solutions which seem 
to be a eompromisr brtwren thr idral and thr arhirvabU' .«ht)uld hr ronsidered at least partially 
appr..priatr. in atldition, exprrirnred pra(;titit)ner.s may be williu}? to aeeept soJi'lions based on ihe 
if»f<irmati.)n immediately available, while studrnts arr rrlurtant to do so. Students appear to need 
more r«.mplrte informatit)n than do prartitionrrs about a problrm situatit>n beforr they are willing 
U> arn pl a Milution as heinj; appropriate. 

\ t ritical detetminant in the observed differences between the student and pra< titiomT 
•jroup mav be due to the inability of students to tran f t speri<"ie prt)blem-solvin{{ skills to problem 
Mtoalioiis. Thi> transfer i> what Hrunrr (1961, p. 17) drseribrs as "the speeifie applicability of 
Irarmu*; l(» ta>ks that are hifjhly similar to those a prrst)n tirifiinally learned to perform"; that is, 
the probh m« on the SWIMM w< re similar to ones the practitioners had learned to solve in their 
prarticc rxprrirnn s whereas students had only limited rxprrirnees with problems similar to th«>sr 
p<K-«'d b> thr SW m. The studc.its may also have been A a disadvantage to the extent that proldem- 
-oUrns *kill> may not havr been Mifficirntlv strrs>rd in thrir rducaticmal exprrirncrs or that thry 
had hUlc fn dha. k from instructor- about thr adr«juary of thrir prt)blcm solv in}; skills. 




Summary and Duciusion 

Tfir rf.N'airh .«*uf{g«'st.s that (a) i oinplotion of l ithrr an undtTfjraduate or grailuatr ik-^vv program 
in Mn iifl work may contrihulr Im to tlu- prohl. ni-MjIving skills of tUv graduate than is generally 
iM-lifM ii, (h) thf roinbinrd offt-ol of didactie instruction and prat'tituin fxperienwK on thr dt-vt-lop- 
UM-nt «)f pi t ddrni solving skills may hv loss than is gt-m rally Iwlirvcd, (o) K;urning activities conducted 
under t onditions that approximate those eneounten-tl in real-life practice situations are likely to 
he n»o?t cffei tivc, (d) educational experiences should provide students with criteria for decisions in 
prubh ai situatit>a« in v*hich the decisions and actions must he based on partial and selected information, 
and (e) suidentseonld increase their problem -solving ability by being provided with experiences 
v*hich would help them in developing a sean^h model for use in retrieving and mobilizing information 
gained from both exju-rience and formal education. 

In summary, the resv arch indicates that there are important differences in the way social work 
.students and practitioners perceive of and define appropriate problem-solving behaviors. This suggests 
that there may be « marked disparity between what educators believe students have learned and what 
the) have actually learned. Further, the assessment of students' skills through the use of standardized 
inslrunienls may provide useful information rzot provided by course grades and other traditional 
measures of skill attainment. Ther- is, however, a continuing need to develop and refine a variety 
o( itl:^trulnents to assess the different skills needed for professional social work practice. 
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APPKNDIX 

SOCIAL WORK PRACTICE PROBLEM-SOLVING INVENTORY 

A iiuxiific atiori of ihv So( iai \^ork Prac tio«' iVobiffiis iVst 
hy Kli '.abt'th L. T«)m\ By Fermihsion 

111 your i>n*|>aratii>n to bm>riir a prof -HHtorial so/ial worke r ami in your practice, you will cmrounter a roititnu- 
itijj M rii w of prai'tt< f* probinii:* Hhi< h wilt r ijuitf fierinions about (K>Ht»iblr Milutions on your pari. Tht^e ision^ 
will point thr way to thr kiiidH of ai tioiss you will lake in r(*spons<* to the clnnandH of ihv problrmH. 

I hv folldwin^ irivrntory conHisttf of 26 itmis in whirh 8ocial work practice' problem Hituations art- drscribrd 
4iid a Milutiofi pr(>{>oh4Hl. ihrHi* probb iiiH havr bfi*n ratrd by exprrt judgmont8 an iliuHtrativc of the t>p»' and range 
ol prariH r pn>bb nis >ou arr likrly to t*ncountt>r. All of tht- probieni^ arr fictitious. 

IfM- piirpoM- of ihv inventory is to gain information about the degree to which groups of social work studentb 
4*aii diMTUianaM' anions; diff«Tt*nt levels of appropriatenesH of MM ial work problem-solving actions. 

INSTRUCTIONS 

1 . fleas'' read each item carefully, identifying for yourself the facts in the problem that seem most 
{MTtinent to you in deciding upon a solution to the problem. 

2. Head can*full> the solution given for each problem and make a decision about the quality of the 
HtdutiiHi in terms of its degree of appropriateness or inappropriateness. 

i. \ftfT >ou have read each problem and solution jou are to place an '*\" on the Answer Sheet 
un4ler the In ading which you feel best describes the degree of appropriateness of the worker's 
behavior. For examph', if you feel that the worker s actions reported in the solution were quite 
appropriate, you would place an *'X''on the answer sheet under the heading "Appropriate/' If 
vou ferl the M>lution is at least partially appropriate. >ou would place an "X''on the answer sheet 
under the ht ading ''Partially Appropriate.'' If you feel that the solution was an ess4*ntially 
iua|>propriate action, you would place an ''X'" under the heading "Inappropriate." 



>nr MU: TO I SK >nl K OWN JI IMAIKM AS TO WHK.; FXCTOHS NFKD TO BK CONSIDKREI) IN 
XHKU IN<; \l M n \{ I)F<;iSlON ( )F TUF DF.tJHKF OF APPKOpRiATFNFSS OF TlIK PROHLFAt SOLli- 

no\ 

PI 1 \^F RFSPoNDTO ALL ITKMS, 



SOCIAL WORK PRACTICK PROBLEMS INVENTORY 



Pmbkmi ^ ou ur.- tUv .»oik. r for Mrs. .UAwmui, a forty-fi»ur year oi.i uratidim.th.T, '■,,u^ rrn-ives chil.i 
Mi},,M.rl for two out-<»f-w< iJli« k . hildr-. n born to her .laughter that «hf in rttisinj;. Th.- chihlren are bt»>s. 
4^e» i u„a 7. Mr». JohiiMHi has thr» e teen-age ehihlren .>f her i>wn .^till living in the home that are not 
...v.reW by the a»«i^tanle .rrant. Sh- su|»|).»rts herM-lf an«l them by doing mai.lh work. Ib-r own mother 
aU, l.ver. m the houHehoi.i an*! \m been taking rare of the young ehildren, while Mw. Johnson goes to work. 
Howeu r. her mi>ther want/* to move o it-of-town to live with a whter, who has recently been wi.lowed. 

Mnt. Johnrt«.n now ha« the problem of fmding other huitable care for the young«r children of her 
daughter. M. lliat she ran rontinue working; to support herself and her three ehildren. Her situation id 
eof.iplieated by the faet that the w-ven year t)lil boy i» retarded and not in school, because there is no place 
HI the sp-eial . la«^.•^ in the publie scht>ol for him. There are also r»o facilities in the n..ighbt»rhood that pro- 
%idr day care f,»r retardeil children. You may be able to arrange to have the thild placed in an institution, 
l>ut Mr>. Johns4m is very resitiiant to this solution. 

.dilution: Kintt. you are gi»ing ti» Tind out where the daughter is. who is the mother of the two boys, ages 
\ and 7. and s.-e if ^he can help in nny way. Then you are going to explore with the grandmother the 
poshibdity of mi»ving to a neighborhood where the r.-»ource8 are available. If she resists this idea and the 
daughter can give no help; you will have to point i»ut to your client what the reality of her situation ic, 
that >he will either have to place the child or discontinue her work and rely on public assistance. 
Problem: You are working in a group with severe! children from Class 4-B in an elementary school in 
the neighlMirh.HxI where your field unit is located. They wer. referred to you by the teacher as children 
who were behavior problems in the class. Mrs. Jimes. the classroom teacher, with whom you had close 
contact in forming the group, asks you how several children are getting aUmg in the group. 

.Solution: Kveri though the teacher has helped you form the group, you hel it would be a violation of 
< hent confidentiality to discuss with her the progress of the children in the group. You, therefore, explain 
to hei that you cannot give her any information about the children's behavi ir in the group. However, 
vuu let her know that you wi»uld be appreciative of li-r passing ahmg to you any additional insights 
-he may have about thm* children from further oWrving their classrtmm behavior. 

Problem: Yt»u are >tarting work with a family referred by the Visiting Teacher .Service. The reason 
fur the referral is that Tommy, age H, is a slow learner and shows hyperactive behavior in the clasps- 
r.M»m. which is difficult ti» fnanage. In your first inteniews with the mother, which you have to hold 
on >aturddy morning, because the mother works, you fiml out that this is a bri»ken home; that there is 
>« ry httie organi/ation about when and how things are done: and that ther»- isa yi»unger boy, whom 
the mother s«-em.s to fa>or. At this point you arc trying to understand factors contributing to Tommy s 
beluvior. 

Solution: recognize that you need to gather inform;^tion abinit both |M»ssible psycho-social 

factor, and physical factors cimtribnting ti> Tommy s beliavii>r problem, and you seek to enlist the mother s 
help in thi> exploration. You want ti> find t»ut if his learning performance could be due in part to 
low I (.). and/ or medical difficulties. Y ou. therefore, plan ti» ask the mother whcfi he last had a general 

health examination and talk with her abi>ut arranging fi»r a current one. if the dat.- ms t<M) far distant. 

^ OH dl.M» arrange through the school for Tommy to have a wries of py chological tests. 
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lit vour iirxt uitmii Hs Hitii thr niothrr \nu an* mtt rrstn} in ^atlirnn^r uu^w uiiormution alMUit i\\v 
hum.' Mtualioii, u.^ it n to I tmuus V l.rhavinr. ^ ou plan to talk furtlirr nilh thf motiu^r ronrrniiit^ hrr 
U ♦ liti- for linih Tommv aii.i iUv ytmnnvt < liil.l and t!ir nrruiiu^taiirrs ol thr luthrrV Iraviiijr thr hotiir nitli 
it^ rlfivt OH laimlv inrmlMTx. ^ on mav v.anl to roiitiniir to hiiihl a rrlaUon.liip i^ith tlir nmllirr. mi that 
-Im' nuiv latiT l»r ai»l«' to iim* Mli;|^r^tion^ al>oiit iioiiir uiui rhihl irtaiiafrnnrnt, haM»tl oti a ^sharnl aK^ KHmnil with 
\ou ot ioiuinv ^ ihiiirulty. 

Prohlfni: ^ on havr hmi ^^x^iwil to work with tfir Nhlrln jU, a iairly wrll rnotivu»*Ml family, rofWHlmg of thr 
hiwhaiul aii(i witi' ami thn r >, hool a^f rhthin n. Mr. Mitrlu ll wa^ rmploynl a> a roofrr iiiitii m vrral months 
a^it. whi n hr ^nnlh rrij an on ihi-joh injnry, whii h rau>ril hint to hihr a This (juahfird him for Irniporary 
»li-dhiht> I \\c tanniv hati nrvrr hrlorr rri rivi il pnhlir assistamv. Thv molhrr has nvvrr workrd out^idr thr 
honn . ^ onr prohh ni \> t<» 8* h « t honn sort of sonal work inlrrvrntion that iiii^ht hrlp n Morr ihi^ famiU to 
nntrprudi nt innrtninin^. 

Solution: ^ (Ml ilvi'uW that sim v Mr. Mit( hrll is a wrll molivalrd man and has supporli -! himsrif and his family 
Mnrrv^tullv prii>r lo his ari iih iit, von should rr< onimmd him for voi ational rrhahililalion trainiiifj. Vou aUo 
Mv uu rraMMi whv Mrs. Milrlu II shonhhri hr l•lu•oura^^r^l to srrk {wrl-limr rmplovmrnt duriiifi srhuul hours, 
hriansr tln> rriMs situation han hroujrht ahout sonir rhan^rs for rvrry mrnih«Tof thr family, you plan lo work 
^ith Mr. and Mr>» Mitdirll afid thrir rhildrm a^a famiU unit durinjs this prriod of rradjuslmrnl, rlirilinj^ 
ihnr h « lin;5» ahout it and supporting' thrir rflorls to n^lurn lo iinlrprndrnl funrtioiiiiif;. 

Problem: ^ our rli« nl \>^ a .11 yi»ar nUl woman, tin* molhrr of foii; rhildrrn. <\\v rrrrnlly lalifird for an AFDC 
( \id to Kainilirs with Di pi nih^nl Chihin ii) (rranl hrrarsr hrr husban;! dr4«»rlrd. Whrn you rnlrrod the casr, iirr 
major rimiplainl> wrn» ahiHit hvr hi alth. Shr sai«i shr ha<l Iroublr sir«'pm,c, was lirrd aM Uir lime, and hail 
Irnjurut <*tomarh ujinrls arcoiupaniiMl hy vomiting. *i ou arranf?«»d for hrr lo jrrt a cumplelo [diyHical rxamina- 
tioii at i.hantv Mi»spital i.finir. Tin* m< diral rrp«»rt rrvrah^d no Mfmifiranl phvsical findinp^ ifial miphl atrounl 
tor hrr -\ inptiun.H. ^ ou h> poti^'-nizi* that ihry mi^hl l»r in part rrlalrd tii hrr difficullirH that hrpan with her 
Inishand .H drsrrlion. Von trll lu r that you wouh! lik«* lo ulk willi hrr a few more times lo sre if lofjrlher 
\«»u ran disi iivrr lht» lroubh\ She ajrret d lo etmUnur seeing: \ou. 

SidutHHi: ^ ou dreidr that at your nrxt inlrrview vou will rnanira^r hrr lo talk alioul how hmrly she must 
II I I -.nirr hrr hu>hand Irft Iht a id how tliffindt shr mast find it lo lir rr. .onsildr alone fur raring for four 
« hildn n. ^ ou hi>pr ihat by hrjpiiiff hrr to rxprrs> thor frrlinp* and brin^ iindrrhlandiiifr of ihrm yourself, 
\«Mi niav in timi* al-Mi { hrr t^> v«Tbali/e sonn» «»f hvr an^ lr« liiip* about hni\\r di-srrtrd. Then you may lirip 
hrr I mini ( t th«» lonlmrNs and aii^rr, which app«»ar t«» Uv the major rausalivr fartors, wilh hrr physical complaints. 

Problem: > oti liavr brrii assijiiird as an obsrr\rr t«> an inliTilisriplinary |llannirl^ rommittrr lor a community 
I riitrr to iif loi ati d in i\ piiblM* hiniMii^ proji^rt in thr nivhborhood whrrr vou"- firhl unit is pla<*rd. This 
committrr mn t.- monthlv and this is the third limr you havr attrnded. ^ our fi Id instruc tor has askrd you to 
}Mv particular altrntion to what rolr your firhl unit mi^ht plav in ^ivif;g srrvic;* lo trnauLs through thr commun- 
it\ I rntt r projicram. 

Ihr houMii^ project has apartments for f:ii i .iirs an<l a hi^di rise building! v%ith aparlmrnt> for cbh rly 
p.r*on.. \{ ihi> ^l.•rtln^ thr ^roup di>ru>sinu thr fart that atrrd prrsons oitrn nrrd hr!p with their 
ih « laMtion h»r ohl a^v a»ii>tance. Somroiir lia> Mi^frr>trd that this help l>r madr availabh' in thr rommunity 
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rt iiUT. 1 iiu IVrl h«Te in imiiH*Uuitt( inrmlMTH of your ntuiirnt unit niifilu do. 

SoiutH>ii: First yt)u lintfii to hear what otht*r idean are (ithtUHt^v^d in thr iiin»tiii^. and Kay nothinfj^ in thi? forma! 
)M-w.iuii. Aftrrwariih you wrk out and Hprak to thr prrMin or pernoiiH reHponsihir for ptannin;; in this area and 
uuhi ate tt> thrni your frying tluit your unit might he of {HMuihh* help here. However, you makr it quite eh»ar 
tliat >ou will fifht have to diwusH the idea with your unit and fiehl inntruetor, for you younu^if cannot commit 
tht ?4tudt iiU. You you will do thit* at your next fieW unit nieetir g and wilt re{M>rt the outcome. You 
aU) finil ou» f thiii jH-rwon or persons would he aide to meet with your unit co explore thin i<h»a further, if you 
find coiiMdi <ahh inter<*^t and enthu»iirtm among your fellow Htud<*nt8. 

Prt>blem: \ i>u are th* wt»rker with a group of elementary tichool age foster chihlren, boy» and girU, ranging 
in age froia si ven to eleven, who live together in a group residence. Today for a crafts activity you are making 
hig c ut out Santa> for Christman. The directicms you have «ugge»t making the buttons on Santa s coat out of 
rolored cardboard or jelly beans. They also su^'^rst tliat instead of cotton you might substitute a mar^hmaliow 
for the round white i>all at the end of his cap. 

Solution: In spite of the fact thai most children like candy, you choose the cartlboard and cotton materials. 
I roni a practii al point of view these materials seem best to you: because the children would probably prefer 
eating the candy to doing the crafts project, and it might not get done. On a different level it has occurred 
to vou that f(»od, particularly candy, is likely to be viewed by tluw emotionally, and probably materially, 
de|)rived eiiildren as something precious aud not to be used for decoration* 

Problem: All semt*ster you have been seeing on an individual basis two students in the elementary school in 
the neighborh«>od where your field unit is h>cated. You have been usmg a small conference room off the main 
m IiooI office for y(»ur inteniews. oeneraliy , you have found the school principal most cooperative, as have 
other stmlentA in your unit who work in this school. 

lodav you are a bit early and happen to walk in when the principal is beating a stutlent with a ruler, 
^ou art- horrified and know this is against the law. 

Solution: \ ou pretend y«>u didn't s<*e it and decide to do nothing on tiie basis that you re a guest in the school. 
MthiHi^di \ou know the action is illegal, you feel it is not your business to interfere in the principal s operation 
of the sc}iiN>l. AUt) you fear that, if you say an> thing, \ou might jeopardize the relationships of your training 
M'hter with Uiis >ch«M)l. 

Problem: ^ ou have been working with the Adams family. The father is a fruit harvi'ster and is away for long 
(>« riodA of tinn*. The mother has been ill off and on since the last liaby was born. .She frequently has trouble 
making eniU meet, but the family do<*s not qualify for pul>lic assistance. Tliere are five children in the family^ 
ran;nn^ in ap* frt>m four months to eleven, three girls and two boys. You receive a call from the mother that 
Ji>hnn> . the eleven year tdd, has been arn^ted bv the poUce and is being held at the local juvenile detention 
renter, ^ht* thinks it is for stealing, but she is not sure. The mother is very excited on the phime and she wants 
to know if vi>u <an d«> .something right away. 

Solution: Initiallv . in your phone conversation vou try to calm the mother down by telling her you will lielp 
her find out wtiat happened. Then, because an tnim4*diatc re.s|)onse is iniiicated. you make arrangements to 
lake h»»r a-* M>on as i>ossible to the Juvenile | )etenti<m ( .enter to get acciu'ati' information alnjut the situation. 
Onee there vou plan to inquire if Johnnv can W releastMi. and if not. then nnd out what is to be dime. Vou 
wilt alMi trv to talk with Johnny at the eariieht upportunitv to hear what he luu^ to sav . 
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Frobieiti: in the hou^iii^ prujrrt in i\\v uvi^hlmrhiHul wherf >our fwUl unit is plarril, art* a iiiinhfr t>f 
nioUiiTH hIui art' < oiui-nn il aiHMit a KUninie»r program for tlieir m \uhA a^r < hildren. Many uf iiw motherh 
arr rniplovrd, hut do not \m\v a(i(*({iiate funils to provide sup^T>i^^o^ for thrir rhildr«'n. Whilr in >umv 
fauiihr^ ilu tv arr Jilvr aduiu or sMm^ to proviih* Mime liuprrvihion. it trit that thih i^ inadr<|uatr to 
« aptiirr thi* intiT«4.>f tin- chihlrrn or to fow iU m dirrc tinn. Thr itnu t rn of thr mothers is that llu-ir 
t hililrrn mi^ht hccorne involved in dehnquent heha\ior 

>our lirhl in^trurtiir ha.Ha.Hked yon to meet with ihew- women in order to pve them helj) with this proWem 
th«'> have i<ieiitifird. 

Solution: * hi> fit hi a^Aipl^le^t strikes you as an exeeilent opjMirtunity lor you to ih a small community 
ri-M-an h projert anil pve elienlMspeeial indiviclual attention at the same time. Prior >our meetinjj with the 
niulhrr^ vi»u do tw(» thinp.: You lie^nn finding: out what summer recreation prop-ams exist in the eity, whieh 
llieM- mothers eould u>e for their ehiidren. You make up a questicmnaire for eaeh mother Xa fill i)ut, frivinp 
vou M4rh infornialion as the number of ehiidren in her family, their ages, the hours she works, and wliat fees 
^he J ould pay . if anv ♦ for a summer program. 

\i the meeting vou are going to explain to the mothers that you will use the ijuesticmnaireg to help 
vou makr an individual plan for eaeh family in terms of their expresM-d needs and eommunity resources 
avaiiahie to meet thi^e needs. You are also going to let them know that you will personally visit each one 
of them after >«»u liave completed y«)ur study in tiiscuss your suggested plan and help them implement it, if 
they drMre. 

Problem: > ou are meeting with ai. in»erfaith church group who thinks it wants lo spimsor hiack-white 
dialogues to improve ermmnuucation and understanding between the two raciM*. Your assigned role is that of 
a resource jM rson. Pri«)r io the meeting you have collected information about how other groups have handled 
a Mmilar -subject: namely, they have had a supper, to allow people to become acquainted in an informal way, 
followed by disrui^sicm; or they have met in a comfortable plare and after a brief introductory statement from 
eac h p*rMeif«int about their interest in attending, have moved right into the discussion. You tell the group 
your lindings. The chairman of the group asks for discussion. After S4*veral members of the group have 
emphatic ally stated their preference f«>r the plan where pi^ople gi t to the discussion of issues as rapidly as 
l^mMble. a grcMip mend>er wi.-v has not yet spoken asks you direc tly wliat you think they should do. 

Solution: Mthough your rolv '\> that of a resciurce person, sou are also a professional who has researched 
this question. Therefore, you decide since you have been asked directly, you should state your preference. 
Ilov-ever. you feel you should t* II the group it is their decision to make and again point out pri>s and cons of 
i>oth meth<Mt>. 

Prubkmi: ^ ou are the worker with a group of girls, eight and nine years old. You meet once a week in a 
neighlMirhiHid renter. The girls are from a poverty area and were recruited from families who hid recently 
tui>ved into the neighborhood. Your purpose has been to help them with the problems of being new to the 
neiifhborhtwMl and witii age appropriate developmental tasks. They see the group as a place to make friends 
and have fun. 

Inuiall) . a numlier of members were shy, seemed to dine to you. and were reluctant to play with other 
group niemlM r>. However, you have been meeting for ten weeks, and most are now interacting freely v%ith one 
another Kmily continues to be a problem to you. Sh< always asks you for carnly as .^nm as she comi^ to 
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m. . till;:. Sh,. tri.> to stay hy >..ur m.Ic in.iM ..f th- time. Slu- i.k. s hoi.l your han.i ami on .rwral 
... . Iia« . hnilH-d into y.iur lap. Sli,- join« in v'roup activities only a'ter much iirpnc aii<l mnm irno 
tiailv ri'fu.>x-h til partictpati'. 

SoiutHiii: ^ ou f.-r! that Kniily prohahly .lo.-« ii.»t rn rive th.' attention «h«' nc.-.ih at home. Vou d» i i<Je 
that voii will not tarry ran.ly or cniourafjr her . hntfinn behavior. Mow.-ver, you don't want tti ignore her 
.ither. v^h. n >\ir ohviounly v»ant^i to he .-and for. Theref.ir.-, you are ({oinn to try to enlist the ai.l of ^ome 
.if the olh. r ffirU in helping you pay attention to her ami get her involved in a. tiviticH. You are also going 
t.. be ..n the look out lor any >,peeial k^n.^^ of jolw you might assign her, that w.iulii involv Iht more in group 
a. tiviti.->. ^ ou an- aUo gt>ing to he alert to praising any imiepen.lent hehavior she hIiow.s. Vou hope that such 
a MTi. H »i| a. tJi»n.- v«iil h. gin to m. et her imlividuai neeifiTfor affeetiou and Uive. 

Problrm: ^ ou have been v^orking with Don, ag.- 10, on an in.iivi.Iual Itam for four months. H«- was. referred 
to v.Mi ..riginallv heeause of a temjKirary m IiooI suhpenMon for fighting and g.-neral di.«ruptive behavior. During 
thi> time h. fia- improved in lu»i attitu.le toward .s. hool, although he haii y .-t to make any real progrea« in his 
a<'a.l.'nti4' achievement 

< hie ati. rnoon. that its not your regular time to see him, he comes to > our field unit ami says he want* 
to talk v»Uli >ou. He has never done thit before, and there seems to be something urgent in his manner: so 
you nn.l a pla. v»herr you can talk together. He says he came to iell you he iv going to run av»ay from home. 

Solution: ^ ou int. rpret his coming to vou as a sigii that he want.s help and thai he feels two ways aljout 
ru.itimg anav , he both v»ant^i to and he doesn't Aant to. You try to calmly talk with him, first finding out wliat 
l»a> hapjw ned to make him decide to run away. Vou focus on his feelings ctmcerning his problems and try to 
Ik nvnipathetie. Then you try to have him see other ways of handling his problems that do not involve running 
a%»av . -.tn-ssing the fart that th*- conscquenc«'« of rot running away an- r.-ally more desirable. When you are 
fairly xin- In- no hmger intends to carry out his plan, you terminate the interview, letting him know that he 
did the ritrht thing in coming to Ulk with you and shouhi do so again, if he feels very troubled about something, 
^ou plan to keeji in ch>s«' contact with his home Uh a few days. 

Pi-ubleni: ^ ou have been working for six weeks with a group of oldst.-rs in a municipal home for the aged. 
\<>ut gr.iup inclu.h-s both men aii.l women. They are in the home becau.se varying degTe«'s of infirmity have 
made tt imjKirsftible f»ir them to live alone or in a family without special care. .^om«- are in wheel chairs; some 
liave p,Mir cv.-Muht: others have ptMir itse of their hands. A few .<«eem quite cheerful, but the majority ^cel 
lonely and iie;;|ert»'d and often vie with on.- another for y.iur attention. 

> .Ml are tryir.fj to M-l.-. t scmie game.s to pUy at a Christmas party y<iu are having with them. They liave 
ask.'.l v.xi til >urpn>e them anil think up >- mi. thing v«itli prize's tliat will be fun. Vou are debating between a 
version .if fishing", where . uch p.-rson get.>i a chaiici to I'isli f<ir .Mimething in .Santa's sack, or cliarados, 
where ea. h per>tin bah to act out th.- title of a w. ll known Christmas carol anil receives a prize if the rest of the 
;;ri»up l ao't iiiie.v the title within three guesses. 

Solution: > ou d. cid, to ch^M>^e charades. Vou feci this game will give memben. an opportunity to act out 
thrir 'ireds for attention and to receive group rem^ution for their abilities. It has po.s.sibilitii's for laughter 
.in.l riij um. nt and >houhl stimulate misre j^oup int.-ractioii than "go fishing", which puts very little demand... 
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puNM* ul iiinUal on parti( ii)allt^. ^ ou aUo ft rl that a chaiM f to for^t-* Uirir onri Mtiiati«>ii aiu. to hei onir 
-tiiiM'onr rinr ^huuhl iir brm firial to iUvM^ peoplr with their iiifiriiiitii' ^ ami tnnible.v After all, part of ihi* 
rruMm for ha^n^^ tlie part> is tu help them forj;rt their truuhle^ aiul {^et iu tln' lioliiiay »piritl 

Problrm: \ mi are workiii|i with Mr.v Morrij*. (hie of her ehihlreri, Tom, has been ha>iii^^ extreme harnui^i 
prolili in.-' Ill M hiH>l. Me had to Hta> haek a >ear in m'^oihI ^aile ami now it lookh aH if he may have lo rt jn-at 
thi ihinl ;iraiie. ^ou liave arraii^^eil for him lo he tej*ti cl hy the neliool hoard psy ::lioh)gisl. 

When \i»u taiki li with Mrh. \loriw about tht- testing., tihe behaved as if >lie were va^vr to fiav<* it done. 
^<»u lAplainrd to lirr tliat tlie remilt** « ould help lu r and thf .^ehool make a betti r ediieational plan for Tom. 
> uu wrre verv i areful to explain io her, aUo, how iniporiani it wah to ki ep the appointment beeaUM- of the 
Ion-! wailin^r hht of i hildren to be t*-sted and thi- difficult) in hec urinj: another appointment rijcht away. She 
M I nn d !•> uni!i rM»'nd thiH. ^ ou made sure >he knew where to *^o and fi>r wliat timi*. 

'lh» reton\ \ou are vi-ry hurpri.sed to bi- notified today b> the school counseling and tenting service tliat 
Mrn. Morris and T«)m failed to keep tlieir appointment. You call Mrs. Morris to find out what l^ppened, and 
-hi telU \ou ?.he ccmhln't make it that day, and sheg not so Hure it would «lo any {',ood to have Tom tested 
an\ wa). 

Solution: ^ou tell Mrs. Morris that at your next ifiter\iew tinif. you wcmid like to talk with her further 
aiHMit the testing. You intend to point out to her how neeessiiry it is to ha\e Tom tested and try to have her 
M f that this is one way in wliich slu-, as the mother, can help her child. You are then going to make another 
ap|M)intnicnt for the Ih)\ and offer to take Mrs. .Morris and Tom perwinally to the testing center for the appoint- 
nifrit. 



Problem: ^oii have been assigned to work with the Wilson Family. In the first interviews the mother telU 
yiiu that the problem in tlie family is 14 year old Johnny. He s away from home a lot and never lets her 
know wheri* lic V going. W hen she tried to find cmt from him, lhe> get into an argument, and he leaves any- 
wa\ angry Sfie thinks he's probably getting into simie kind of trouble. She complaias tlial she gets little 
help With Johnnv from her husband. He works as an inter-state truck driver and is away for ji<*veral weeks at 
a time. Ii'aving her along ti> manage the children. 

Mrs W itson wishes Johnny were more tike .Sam. the eight year old in the family. She d.-M tibes Sam as a 
wi ll-bchavt d rhild, who is content to sta> home. She neter has to worry about v^iere \\r ig. In fact, Sam is 
h gocwl ( onipanv for her, that she really misses him when he's at school. Frequently he helps her around 
the hoiiMv Si>mi tiiTie<». she says, he would ratl>er sta> home with her than go to school; bui she assures you 
^he mak»>» him attend HchtM>l. 

dilution: i hi the Imsis tliat cme should >tart where the client is. you agr*'e with the mother that the major 
problem in tin* family at this time seems to be Johnny. Tlierefore, ^cni are going to stop seein*: the nother for 
thr ttme beui;: and work with Johnnv on an individual liasih. Ycni >ugge>t to the motlier that Johnny !.i present 
at vour ni vt m heduled interview with her. so that the thn e of y<ui may discitv. this new plan. After that vou 
wdl Ui ^in meetuit: %«ith Johnny weekly. You are i^oing ti) propose that the appointments with Johnny be in 
vour train. n;: crnter office; becausi' you ft e! that sint e he is having ilifficultv in his relationships at home, it 
Would be better to liav vour interviews with him cmi a more neutral grcuind. 
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Frublem: Vou hn ti a>higiir(l a> thr worki r fi)r an ^tou|> of hi\tii j^radf lioys in an t lt rnt ntery M hiH>l. 
\ Ur pur|M«.r t>f thr ^nmp to facililalr ihr traiiMtiofi from i lt nimlary to junior hiffh srhool for ihrM* stiuU iitK 
U i»rriMralor\ diM UhhitiriH wttli them of homr of \\\v iliffirullit h tlit \ may nuounlrr in making; tht- IraiisU.on. 
ihf jiTtaip wa* Hf Irrtt d U\ thf IracherM from ihr mmIx j:raile rla-vM s in conhultaticm willi vom Hi • major 
rntt ria li»r Mlertinp ^foup mt mlMTs wa^ anhurnl prt>niotion from ihr nixth (rra<ii*. It 18 a short tmn group, 
piarinni f'.r tt> right mshioim, ami will m^ri in ihv si IumiI on a oiu r-a-wrrk iia^ih. 

I iMlav iM ihr fifht group nulling. Prior to lht» marling thf prim ipal ami tfarhtTH havf told tht- lM>yH 
aKout thi t:n»up. ami >ou iia\f had ai opportunity to «pfak lirirfly with t arli of ihfm also aiiout it. Thry 
nmtv in and arr M-alnl with mmif shuffling of t Jiairs and talking to onf amitfuT. You introduce yoursdf . 
v?d oiw uov aggrtsMvrly a^^ks, "Uhat arr wt'htrt' f(V any way'"!' 

Solution; ^ ou fi i l that ihf aggrrsHivr io,,e of this hov V question strms from hih anxi< t\ about what is going 
U> liappi n to inm in tin- group. Vou think otht rs may al^o ht- fttling tin* sainr way, so you ask the whoi<" 
^Toup il lilt V have similar qut stions. Thni you tr> to find out from the group mrmhcrs what they have 
under UmmI ahout the group from talking witii their princ ipal and teaehers and with you prior to this fir^t 
nu rt.n^ and what they e\{Mrt will liappen in it. Vou a^k them, loo. what the> would like to happen. Vou 
nirrert an\ e\pt rlalions you feel eannot he met in the group. In this way you hop to elarify the group 
purjMiM- with the bo)s, mi that you and they may arrive at a shared understanding of what it is. 

Problem: ^mi are aN*igned to a field unit witli seven other first \ear students. You meet weekly with >our field 
ui-trm tor in a group seminar. For the last two werk.-^ nnist of the seminar haii been eonrerned with problem^s 
ot M'tlnig limitii, several of your unit m* nliers are having with Jieir ehildren 8 gioups. You are not having this 
pnddt Mi. Rather viMir major praetiee eoneern is with a client family, in which a teen-age hoy has recently 
Inett arrt sled for .stealing a car. (^onM^quenti) you have been Inilh bored and frustrated in the seminar, and you 
are l»e^inning to feel tlie sessions are a waste of your time. 

.Soiutiun: Kir^t. von examine why you are bored and cjuestion your lack of interest in the topic, in view of the 
fact that sf tting liniitH is a problem, not only in group.s, but one that can occ ur in many rclationshijis. You think 
back *)\i r thf «iiscuM4ion to recc!* and sort out what general points have been mentioned that might be useful to 
viMi tn the future in a possibb* similar situation. \ ou then deci<le that if the discussions on the topic continue into 
aiiotht r wrek. you will bring up your feelings ui the group seminir and ask your group and field instructor to 
bl ip vt>u with practice matters of concern to you at this time. 

Problem. \ou are the worker with a group of ten and eleven year oltl girls. Tlie overall purpose of the group 
t> in ht Ip the girU master more Micc«»ssful wavs of getting abing with om* am>ther, that will have carry-over 
to Uieir wavs of relating t«> otfn*rs at home, at achool. and in the neighborhood. This is vour fourth meeting. 
Marv who ha> had some trouble making friends iu the grcnip brings two voiinger friends, who an* not group 
mt iiiberv to the meeting with her. .'^he says thev are g«>ing to join the group. 

S<iiulion; Y«Hi tell Mary and th«* two girls that thev i annot join. \uu explain l!iat Marv s friends are t<M) 
vtHinji Jor the kToup. and iiesicb s the whole grotip nufc*t vote on new members > ou allow them to stay for 
thi^ meetnii:. beeaase (hey are alrea«iv there, ami you also think it would be good for tliagnostic purposes to 
obMTve Marv s interactit>n with these two vounger girl>. 

Prnbl€TO: Vmi have been plat t <l in a field unit which has been newly loeateti in a jKiverty in ighliorluMMi. Your 
field ttistructtir tells the unit that one of vour first jobs together will be gathering informaticm about the lib* 



Ht%li of lilt ni i^lilK>rluK>ii in rnlt r io plan brr\iri> y,.: miuKt i»ffrr. hi diM Uhhion yim ilrt iijr thai you ^liouhi 
ctAl 1 1 iiitoriiutitiii ahdut ihr im tU and n^oun of ihv iiri^'liliorliiH> ,n onli r to iiii nlif) prohlmi ar^•a^ 
dtui iid\»s ui ri MMirn ^ our (M iiiNlrtit ttir tlii ii ahk* iUv unil for Mi^'p^iioiih aiiout liow atni whm in pn 
thi:^ r\pIoratii>n. 

SoiulMiii: ^ ou nr.Kuli r what inforiiiatioii alnn * fH i^liliorhooii iin tU atni riMMin rh \\a> alu ady iM rn i ulltrled 
4iul Im* a\ailahlr for > our uhi-. "iUvrrfnrv, you hu^^h-hI as a Io^mi al M rii> of first hlrp^ lhal your unit 

HH-ati- ami rhn k rurn nl n iiMih ilala; fuul out i%fiat MM-ial wrlfan* a^nu ir.s aln aily rxiM in n»'i}ihL<»rhood aud 
Hhat llu'\ do, ami talk to a >aHiplr of oirununity h adrr^ and n siili rit^ to p t thi ir vii n.* ai>out iit^vtlt, in ihv 
ana. 

Proliiriii: ^ ou an* ihv Horkt-r with a fjroup of iv^vUr yrar uUl ^rU, Vi»u ol»SPrvr tiiat Catliy hah now hern 
al»M nt lt>r twi> nn-rtinp*. ami you a^k thf ^roup if lhr> know an^thinjj about why she hadn't hrrn romiui;. 
KJla \lai- ^\>shv hds taikni io ht-r, ami tliat ihv\ have* inadr uphinrr thi > had thrir fight in tlu* {ffoup. 
jaim- Ha> howr\rr, th jt Ca'JiN ttdd hrr at w hiwd that hvr «uothrr wouhin't h-t ht-r vimv bark to the {{roup, 
hn aaM of ihf nhidr affair. ^ ou an n't ronipli lrU sun* what thr fi^ht wa^ about, but you ilo rem* mbi r 
Mia Mar -.aid >onii thm^ undfti rmim-ii to Cathy, aftt r whioh tbry thnat^mMl larh othir back ami forth with 
thi uiajont> of ihv priuip joing Klla Mar. Thi n Cathy brgan to rry. You thought you had srttlrd it by com- 
ft rtui^ (!atb> and Irttinij thr j^roup know thr) wrn* not to gang up agaiust anotbrr mrmbrr. 

SolutHm: > ou know that twrUr yrar tdii girlrf an* subji rt to "blow u\fs*' and that thry also may ovrr react 
to Ihrm. > ou frrl that thr gnuip, not just Klla Mar, shoubi invitr <:athy l)ack. If shr dorsn't romr to the 
n* \l mrrting. \i»u intrnd to talk with thr othrrs about thi.^, as wi*ll as touching again on what can happrn 
^hrn a maji>rit> of thr group |;ang8 up against an«>thrr mrmJ»rr. You doubt that thr mother is n ally keeping 
(ath> hi>mr, HO >t>u plan tt> dc» nothing at tliat moinrtit about ctmtacting lu r. However, if it latrr turns out 
thr nitithrr t^ a part of thr pnddt ni, you will niakr a homr visit to talk with her. 

Prf>blem: > ou lia>r bn n working ^ith Mrs. Uhitr, a rrsiilrnt in the public housing projrc: in the neighborhood, 
v%hrn* >i>ur nrlil unit is located. Shi* was rrfrrrni ti» your unit initially by a local minister, who thought her 
tHi> M htwd chihirrn wouhl brm fit fnun group srr>ici>. As a n sult. of this referral, a stuilrnt fn>m your unit, 
who ni>H ha«. these tw(» cliildn»n in lh*r gnmp, became acijuainti*ii with thi* mother. When Mrs. VVIiite rrqui'sted 
bl ip Hith M>nir other pnddeins she was having, you wen* assigni d to see her on a weekly basis. 

\'hu^ wrek. whrn yim had your tntrrview together in her apartment, >imi noticed hugi* son s on the legs 
i»f her fi»ur > ear old. Arm. U hen you questimu d Mrs. U hitr alKiut tbi* sorr}.. she said they wrrr rat bites, and 
that a h»t i»f I hiliirrn in thr project haii them. Shr insUtrd that housing knew about this prol»lrm and wouldn't 
do anvthmg. ^ tui frrl that sium tbing should bi* done. 

Solution: \tm fir^t rrjMirt this to >i»ur firbi instructor ami thi n plan to bring it U(» for iliscu^-i<»n in your field 
M-nunar ti» M-e, if othrr students in your umt ha\i* run into the >anir prol»b*m. Prior to y.iur fii ld M minar 
>ou alM* rlicrk the health ami .sanitation retMilation> appKing to thr houMng pn>jrct. In tlii> wa\ you hope to 

ablr to prt*>ent ytr.ir fr||i>w i*tuilrnts with somi* facU abtmt th«* matter ami to i nlist thi ir inti rt'St and aid 
irt hrlpmj \ou lirciib* on a srrirs of nr\t appropriatr hleps. 

Probieni: ^ouan* thr group b aib r in a dub of ninr >ear old boy^, with wlumi >on mcrt werkU in a m ighbor- 
hinfil » hun li rn n atn>n room. ^ tm are inten^tni in hrlping them impn>\e their ph>.^ii al skilU and their skills 
m rrlatui;: ti» onr an«'ther and tt» atlult autht>rit> figures. 
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^ oil hdw jiml UvUi ytmr filth mi^rlirifr. Vnn U vl that it wrrit ha<iiv from hrpfminjr i„ ,.„,|. 1 hr Ikj>> 
louijht ov.T thr rrfn-hhiiiiMitn; thry < oiihlii't i^rrvv on \%ho ^oiihi hr raptfliiis of thr two toann* for foothalL 
M> thr ^amr nrvrr roall) got ^tart^•^^: aiui Urr)* h ft announnng that hi- wanii't roming hark to thr j^rmup. 
>4Mi 1, 1 1 ih h atril anil at a ^jsh to know how to haiiilh- tin- ^oiip at vour nvM mi-i tiufj. How are you going 
to i^o ahoiit iiviiuxfi Mimr Uv\y with thin prohh m In fore \our m xt grou|) mi-rlinjr. 

S^>luttofi: ^ ou first think throu^'h thi- nu-i'tirij: i an-fulU h> nronlin^' what hapjM iinl ami your own uWa^ 
ahout whv voii thmk it ha|>}>rn»-«l. Vou try to <lo muuv ri-aihn^ about proup pron-sHaml ih'vi h»pmi-ntal h'vrl 
of latf-m v ho\^ to iin uiv whi-thrr you think thr ai livit> of foothall was a gooil i hoii r. Having dnnc a> inm h 
on \our own a^ vou i an. vou thm M-. k hi lp in your firh! sf-minar iHrti-iwhiims from your I<1 in.ntructor and 
Inmi fi Uow •^tuiiral* in :iii- unit, partirularly from ont> who are working with niniilar poujw*. 

Froblfni: V a part of vour preparation for ilirert servin- pviufr to families ami irhiliiren, you anii the other 
'^luiln!t> Ml your fiehi unit are having a siTieh of experiences with i hililren of all age», in wiiicii you are to 
a»ume a Umiteil helping roie. 

^ou liave l>een ashijined to assist with play^Tounii duty at a si hool in the neighborhood where your field 
unit 1^ lorcitfil. It irs a raeially mixed sefiool. This week you are helping to supervise the five year old kinder- 
^'arlrri i fiililren. i hw blaek ehild, Hobbv, haH particularly i au^jht your attention, because unlike the other 
blai k eluldren in the rla^s, he wears an Afro hair rut and is dressed in Afro garb. Ah you watrh him, you notice 
h. moves bai k and forth from playing with other cliildren to playing by himself, as if umlecided about which to 
do ihefi he comes up and strokes the long blond hair of a little white girl, who is waiting her turn to jump 
ropr. Ht>bb> h)ok^ troubled. 

SidutHm: ^ imr <»pinion is that basieally this interchange is normal childhood behavior, ami you ileoide to do 
nothin«r. \fter all little boys often tease little girls by pulling their hair and when they do little girls usually 
pull away ^ ou feel the children have managed the situation quite well and to interfere on the liasis of race 
wiMdd l»e attributing a significance to their action that doesn't exist. 

Pmblem: \ on are tlie worker with a grouf* of ten and eleven year old boys. Several times recently you liave 
had art ai tivities clay and painting. Vou have used an unstructured method, allowing the Iniy s to create with 
the materiaU whatever they liked. Kach tim^ si .eral of the boys, not always the same ones, have painted or 
im»tl« led nmie figures ami whispered and giggled over them. They have alternated between putting them where 
vou t luihi M'v them and C(»vering them over with paint or destroying them when you came near. 

>o far you liave igin»red this behaivor; but it seems likely to be repeated, if you continue to have art 
a< tivitio. 

Solution: ^ on feel that tliis behavior is fairly typical t>f hoys this ajre. They don't know what sex is all about 
anil want to know. At the same time they want to pretend, especially to peers, that they do know. Therefore, 
Vou are ^inn^: to have another art activity period very soon and this time pick up on their hints to you to talk 
about >ex. In this manner you plan to use their beliavior as a fitunl op|>ortunity to respond naturally and with 
tartual mformation to their age appropriate curio.Mty. 

Problem: ^ nu are working with a parerits' group in an elementary scIuhiI located in a poverty area. One purpose 
ot ihi uri»up is to increase understanding and communication bet wei ii the home and the school. \ persistent 
theme ha> been complaints alnrnt how the school is always sending home notes a>king fi)r monev (or costumes 
lor till* play , lor damaged books, to M»e a movie, to go on a trip, and so fiirth. Tiie parents say they are made to 
tci I uuth ijuate, if they donH send the money ; but often they don't liave it to send. 

One nu mber suggests the group invite thi* m hool principal to one of their meetings and tell ln r their ferlings. 
>he a>k> the group to vote on her ^uggi^stion. ^ ou mum* tlie suggestion is (iremature and that there are several 
women who nught be threatened by such a disi u>Mim with the principal at thi> time. 
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Solutiuii: a.-n.lr to u«. >our autliorit) a« llir jfrnup h a.l. r and t.H tl». f,roup theHU^e»tion rnav iiuM 
hi' 4 v-mmI %av of ai,pn>at l«n^ ll... prohlrfii, hut you think it nn-.^ niorr <UMn«rtion l..-for.- you take a vulr. 
V»u propoM- that aii thr nieinhm thtiik ahoiit what it want* to do. In lUo m. antim.' yoi, ,,!«„ to sound the 
pruu ipal out on how «h.' feeln about Mime of these in^u.-^ to get an idea of how «he niiglit re«i.ond, if invited 
to the groU{i. 
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